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Structural model of the relationships hetween structures perceptions of
classroom environment, self-efficacy, academic Procrastination, and academic
achievement among preparatory stage pupils.

Dr. Kamal Ismail Attia Hassan Dr. Sameh Hassan Saad-Eldin Harb

Abstract

The purpose of this study is to examine the effect of classroom learning
environment motivated structures (task, authority, recognition, grouping,
evaluation and time) on academic achievement, as well as the mediating role of
self-efficacy and academic procrastination. The study sample consisted of 273
second preparatory students (57 male and 216 female). The study used path
analysis, and the results are as follows:

1- There are significant total positive direct effects of task, authority and
evaluation structures on academic achievement.

2- There is significant total negative direct effect of grouping structure on
academic achievement.

3- There are significant positive indirect effects of task and recognition
structures on academic achievement through self-efficacy and academic
procrastination.

4- There is significant positive indirect effect of time structure on academic

achievement through academic procrastination.



